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(2) classroom environmental factors such as seating arrangements, noise levels, or dis-
ruptions; and (3) curriculum and instructional factors such as assignments that are too 
difficult or unclear directions. By identifying the antecedents to problematic behav-
ior, the teacher can then take a preventive or proactive approach to intervention. For 
example, by knowing that assignments are too difficult for the learner, the teacher can 
provide appropriate adaptations to facilitate the pupil’s success and prevent acting-out 
behavior from ever occurring.

The consequences that follow an individual’s behavior are also important factors to 
consider when choosing appropriate interventions for children and youth with emo-
tional or behavioral disorders. A student who finds work too difficult, for example, may 
act out in an effort to avoid or escape the task. If the pupil is successful in avoiding the 
task, he or she is then reinforced for this acting-out behavior. As a teacher, you need to 
be aware of your own possible role in the maintenance or escalation of a student’s mis-
behavior. The consequences that follow a student’s actions may inadvertently reinforce 
the very behaviors you want to decrease.

Functional behavioral assessment has historically been used with individuals with 
severe developmental disorders. Now, however, due to PL 108–446, it is a required 
component of the assessment process for students with disabilities who present behav-
ioral challenges.

A functional behavior assessment examines the circumstances surrounding the 
occurrence and/or nonoccurence of the challenging behavior, seeking to identify vari-
ables and events that are consistently present in those situations. The student’s behavior 
during these times is examined to determine the function of the challenging behavior 
and to identify which variables might be maintaining it (Alberto & Troutman, 2013). 
By understanding and manipulating the variables that precede and follow misbehavior, 
educators and parents can design interventions that will assist them in developing 
and implementing positive behavior supports for students. In fact, a functional behav-
ioral assessment is considered to be a cornerstone or foundation of positive behavior 
supports (Alberto & Troutman, 2013; Chandler & Dahlquist, 2015; Lerner & Johns, 
2015; Scheuermann & Hall, 2016).

Identification of antecedents and consequences is directly tied to the development 
of a behavioral intervention plan, required by PL 108–446 for students with dis-
abilities who exhibit problematic behaviors in school. In developing this plan, the IEP 

team must consider the use of positive behav-
ioral interventions, strategies, and supports to 
address the problematic behaviors. In effect, 
the IEP team must develop a proactive plan 
of intervention. This approach contrasts with 
more traditional approaches to student disci-
pline, which are primarily reactive and punitive 
in nature.

Educational 
Considerations
Children and youth with emotional or behav-
ioral disorders present unique challenges in 
terms of educational placement and program-
ming. Interventions for students with emotional 
or behavioral disorders can be divided into 
three broad categories: physical environment 

behavioral intervention plan: A plan 
required by Public Law 105–17 for 
students with disabilities who exhibit 
problematic behavior; a proactive 
intervention approach that includes a 
functional behavioral assessment and 
the use of positive behavioral supports.

Many students with emotional or behavioral disorders receive educational 
services in settings which segregate them from their typical peers.
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